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identifying students’ expectations is a must for language teachers in order
to design more suitable teaching activities.

It can be observed that this is an incipient field and that teacher-re-
searchers in different public universities are working towards the identifica-
tion of Mexican students’ beliefs about learning foreign languages by using
different methodological approaches and instruments. There is still a lot of
research to be done but the studies here presented undoubtedly contribute
to creating better understandings of what learning a foreign language means
o students.

Also important is to observe that none of the studies above men-
tioned deals with how students depict their teachers, which makes this pa-
per valuable since it adds to the growing body of knowledge in the Mexican
context. In the following section, a chronological review of studies carried
outin international contexts to identify the way students depict their teach-
ersis presented.

Overview of Studies into Types of Teachers

The identification of images created by students has been the subject of
study in a number of investigations aimed at conceptualizing the process
of language teaching and the role of a language teacher. A synopsis of each.
study is presented below.

In Block’s (1992) study, the most common metaphors used to de-
scribe a teacher were (1) a contracted professional and (2) a providing par-
ent, which he labeled as “macro-metaphors” (p. 44). Swales (1994) con-
ducted a research on the students’ perceptions of language learning, The
participants in Swales’ (1994) study were twelve adult fermale students from
developing countries learning the English language in Dubai. They were
asked to draw cartoons to describe their perceptions of learning a foreign
language. As Swales concluded, the drawings were closely related to so-
cial and political experiences of women in developing countries. The most
prominent themes they depicted were nature, village lfe, family /nurturing,
and personal empowerment that education gives.
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Cortazzi and Jin (1996, as cited in Oxford et al,, 1998) reported a va-
ety of metaphors generated by teachers and students on their educational
experiences, among which were journey, cooking, plant growth, cultivation,
and search for treasure.

Liosa (1998, quoting Bjorgen, 1991) describes four types of roles
which are based on four different conceptions of what it means to be a teach-
er: the seulptor, the entertainer, the coach, and the mandger. Bjorgens typol-
oy is based mainly on research from upper secondary schools yet it remains
relevant for university teaching, Ljosa quotes another study by Habeshaw,
Habeshaw and Gibbs in which three caricatures of teachers are depicted: Dr.
Tort, Dr. Group and Mr. System, presenting features of each type.

Oxford et al. (1998) identified fourteen distinct metaphors for teach-
ers (exg, teacher as manufacturer, teacher as conduit, teacher as nurturer;
teacher as acceptor, teacher as entertainer, teacher as learning partner),
which were organized around four philosophical perspectives on educa-
tion: (1) Social Order, (2) Cultural Transmission, (3) Learner-Centered
Growth, and (4) Social Reform. The researchers also demonstrated how
underlying principles of each educational concept could be translated into
the language classroom proceedings.

De Guerrero and Villamil (2001) depicted nine conceptual meta-
phors for an English language teacher: a co-operative leader, a provider of
knowledge, a challenger/agent of change, a nurturer, an innovator, a pro-
vider of tools, an artist, a repairer, and 2 gym instructor.

Caballero (2006) noted a high frequency for the usage of the “learn-
ing is a journey” metaphor in the context of foreign language learning/
teaching and explored its practical potentials for the organization of the lan-
guage learning process.

Nikitina and Furuoka (2008) used a quantitative stand to concep-
tualize types of teachers in a study aiming at determining how similar Ma-
laysian students’ metaphors were to those reported by Oxford at al. and
how gender influenced the way they perceived their teachers. They found
out that their gender certainly influences the images produced and that
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Oxford et al’s typology of teachers is concurrent to the Malaysian context.

These studies indicate different conceptions of the teacher role both
from the teachers and students’ perspective; each study provides an inter-
pretation that adds to existing knowledge in teachers' roles and how these
are interpreted. In what follows, [will present Mexican university students’
images of their teachers

Research Methodology and Procedure

The general direction of the research was qualitative in an attempt to find
out how students make sense of their learning experience. The study was
concerned with creating understanding from the students’ own frame of
reference; that s, from an emic perspective. The main research findings, de-
tails of the data generation, and analysis procedures have been published in
several papers (Narvaez Trejo, 20092, 2009b).

Methods of data generation included:

(a) Involvement. My involvement with the student community in
informal meetings and conversations mainly took place in stu-
dents' informal gathering places (i, the school cafeteria, the
square, corridors, and nearby cafes). My involvement with the

student community allowed me to perceive students’ general at-
titude toward school, particularly classroom practices, and how
these attitudes differ according to several factors, including the
type of course, teacher, and evaluation.

(b) Conversations. After initial involvement, it was possible to iden-
tify common topics. Therefore, I decided to further explore
them through open-ended discussions. One frequent variable
in student voice was a general feeling of dissatisfaction with the
quality of teaching they were receiving.

(c) Diaries. I asked six participants to keep a diary of their daily
school activities and of their personal life related to their role as
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student. Analysis of their entries helped me sharpen the focus of
subsequent conversations.

(d) In-depth conversations. These were more targeted discussions of
the issues perceived previously. T used these to sound hunches
out, to clarify comments and to seek for details.

The participants were six members of a BA in an English cohot at a public
Mexican university: Most of the subjects were in their early twenties.

Findings
Based upon the data generated, I was able to depict a typology of teachers.
“This is based on the evaluative ways students talked about teachers and on.
students’ descriptions of them. This taxonomy has little to do with the clas-
sification of teachers in official documents, nor does it reflect a particular
hiring condition

‘When talkingabout their teachers, students distinguish them accord-
ingto their performance. Students have developed peculiar ways of referring
to types of teachers ranging from the obvious one of good" and ‘bad" teach-
ers to more detailed ones. These are based on the type of elationship teach-
ers establish, their personality, an image given and teaching styles. Students
used an array of general nicknames for the different types of teachers they
have had. Rather than to show disrespect, they use these nicknames s a way
of classifying them, according to the above-mentioned characteristi

there are some teachers who are very good, that are very dynamic but tere
are others who are not; and sometimes they are very cool, and others that are
very strict; it has to do with their personality.... (Ramon, conversation)

Students can certainly differentiate teachers who are genuinely good from
those who pretend to . Starting from the typical classification of good'and
“bad’ teachers, students have attached other characteristics to their mentors.
Among good' teachers, we have ‘caol’ (buena onda) and ‘demanding' teach-
ers (exigontes). The first ones are relaxed, friendly, understanding and good
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at transmitting knowledge. They like making jokes in class and establishing
good relationships with students in and outside the classroom. They create
alight’ environment of work by being approachable and open to students.
Demanding teachers are those who make students work hard. That i, they
are not only knowledgeable of their subject matter but also know how to
“transmit’it. These two types of teacher are highly appreciated because of
their coherent behavior; that is, they respond to their demanding attitude
by working hard, preparing lessons, marking on time, being punctual and
dedicated. Demanding teachers establish parameters of work by setting the
example. They may not be as relaxed and friendly as cool teachers may be,
but they are perceived as being equally effective and fair. They may not re-
ceive many sympathetic comments as cool ones, but they are equally rec-
ognived and praised.

. teachers whose atitude mofivates you, s you say gee, I don'tant to missthis
lesson. (Juana, conversation)

There are some teachers who explain in such a way that they ‘engage’ with you,

they engage with youin such a way that they move you to participate. They raise
interest in the topic. (Maria, conversation)

‘With regard to bad teachers, students have classified them into four differ-
ent kinds: know-it-all, authoritarian, incompetent and too-cool. Know-it-alls
are those teachers who ‘think they know’ (they may actually know about
the subject matter) but fail to transmit their ‘knowledge’ They usually act
as f they were know-it-all superior beings, treating students as if they were
not worth their effort. They usually have bad relationships with students
and demand too much from them, not responding accordingly:

Hes the type ofteacher lke: T am the teacher and L an gonna teach you but no-
body must know mare than I do because 1 am the teacher’. (Xochil conversa-
tion)

There ar teacherswho know, but i the end, they keep their knowledge to thers-
selves. (Dizzy, conversation)
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Authoritarians are those teachers identified as being too demanding and
never pleased. They like putting students down and taking every opportu-
ity to reprimand students. They may or may not know their subject but
have such strong personalities that they intimidate students. They like tak-
g arbitrary decisions without even communicating them to the students
They enjoy the power that the job involves as well a letting the students
know ‘who s in charge

There aresame eachers who go over to you, there are those who devote o edch:
ing and others who knovw a ot but can' teach’ (Maria, conversaon)

There s variation of this teacher type that students have identified. This im-
plies talking about a touchy subject,thus not many students openly men-
Hion it, Maria,in the excerpt above, hints at the type of teachers (particularly
but nor exceptionally male ones) that like to flirt with students. They are
usually referred to as dogs (perros) as well.

‘Tncompetents are those teachers who just are not able to teach. They
do ot have either authority over the subject matter nor classroom manage-
ment techniques. They do not know how to communicate with students
nd fail to get students” attention. However,they tend to make lfe difficult
to students when grading them. That s, the only way they may get respect
§rom their students is by means of their grades. Therefore, this type of
teacher usually takes action against students by giving low grades to those
students who do not comply or by asking students to do extra work In that
cense,they also share some of the characteristics of authoritarian teachers.

I like it when he stands up and explains but I don't like it when e yels or aver-
reacts, and sometimes he justsets a piece o homework as a punishment, 1 don't
agree with fhat, and then you say, ‘What'sthe poin of this” (Ramon, diary
entry)

The last category of too-cool comprises of teachers who ¢an be too kind
with their students. They go to the extreme of being so generous with stu-
dents that they do not demand any work from them. They are satisfied with
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students occasionally coming to class, hardly ever asking them to work
Alternatively, they can be so incompetent that they lack any authority to
fal students; that s, they usually do not have any acadernic basis to set low
marks, passing everyone with good grades. They are also called ships (bar-
cos) because once youare ‘on board”their courses, you are ensured a smooth
trip to the end of the semester; that s, there is no chance of fling.

teachers who don't pay attention to their subject, and ifthe subject could be
an ineresting one, they turn it boring and we skip their lessons... (Juand, diary
entry)

[T thought teachers were] more strict because some are lie too cool because they
do ot care ifstudents pay attention or not, if they understand.... 1 don't know.
ey just don'tcare... they come to teach and i we understood, good, if not..
(Xochit] conversation)

In what remains of this section, I will answer the question: What sort of
teachers do students prefer? From the data, it seems that students prefer
to have a demanding teacher over any other type, as they believe that they
learn with this type of teacher. Students hardly ever miss one of these teach-
ers’ lessons. They make every effort to fulfill all tasks required and when
ot possible, they worry a lot, These are the kind of teachers students think
twice before skipping any of their lessons, because they find it difficult to
catch up. They like their classes because they are always doing something.
‘These are the teachers who students usually remember as being worth a se-
mester, teachers who are recognized for having taught us something. Con-
sider the following entries about three different teachers:
for example thissemester [teacher’s name the two coursesshe taught Tended
up hating her! But now, that I still take linguistics you say, "Well, I hated her but
Idid learn! (Maria, conersation)

. sometines we complained about her asking us to do so much but after some.
e, you realize that everything you did was worth doing... she always kept us
busy: She is a good teacher... (Xochit, diary entry)
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she s a good teacher, a bit too demanding but this pressure works It is better
when you are demanded. (Juana, conversation)

‘These types of good teachers met most of what students expect from
auniversity teacher. The only difference s their attitude towards them. Cool
teachers tend to be more affable and friendly whereas demanding ones usu-
ally like to maintain certain distance with their students. However, this is
often compensated for by teachers committing themselves to the group and
providing enough explanations and materials. Students recognize this as a
positive aspect. There is a fine line dividing ‘cool’ teachers from ‘too-cool.

Cool teachers are respected and appreciated; however, they might fall easily
pray of students’ practices due to their good nature.

Conclusion and Implications
‘This investigation has provided insights into how students perceive and de-
pictteachers according to their actions in the language classroom. Few stud-
ies have taken university students’ perceptions of their teachers as a subject
of study which adds certain value to the findings presented here. It must
be highlighted that the methodology employed allowed the researcher to
capture the images produced by the leamers in the learners’ own words.
Studies in which emic perspectives are considered are important given that
the influence of the researcher over the researchees is greatly diminished,
making the researchees' interests and voices more prominent.

‘The implications of the findings presented here lead directly towards
our performance in the classroom. The way we behave obviously affects the
way students respond to the course. In the above data, it s evident that
students develop their very own ways of depicting s, making palpable their
capacity to create their own taxonomies according to the characteristics of
teacher behaviour they observe in the classroom. The way they describe us
above should make us think about how we approach our teaching and how
we perform. What kind of teacher are you?
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Introduction

In the last few years, we have witnessed how learners’ set of assumptions
and interpretations have gradually become part of the educational research
agenda. The significance of investigating language learning beliefs has been
selated to students’ use of language learning strategies (Wenden, 2002),
Jearners’ anxiety (Oxford, 1999), and autonomous learning (Cotterall,
1995). These types of studies emerged out of the recognition of the diver-
sity of language learners in terms, not only of their purpose for learning the
Tanguage, but also regarding the ways they learn (Benson & Nunan, 2005).
Most of these studies have drawn on relationships between students’ be-
Tiefs and their influence on learners’ approaches to learning. Understanding
their contributions is essential for effective teaching and learning because
they are likely to influence the learning process.

Benson (2008) describes how the approach to studying language
learning has shifted to a recent trend of focusing on students' learning expe-
siences. Unfortunately, most previous research was carried out using ques-
tionnaires or inventories, which makes it difficult to understand the process
from an insider’s or emic perspective. Block (1998) criticised the use of such
instruments since they reinforce an abstract idea of beliefs by disconnecting
them from actions and students’ real contexts and experiences. Despite the
growing number of investigations in the field, few studies have examined
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‘how university students interpret teachers’ roles and how teachers are per-
ceived and pictured.

Analyzing descriptions produced by the students who grew up and
svere educated in an environment in which English is  Foreign Language
(EFL), such as Mexico, may widen our perspective on teacher-student
classroom interaction. Thus, the present reported investigation is different
from previous studies in several aspects. First of all, it focuses on the im-
ages produced by the learner regarding the language teacher while a majority
of previous studies explored the pre- and in-service teachers’ metaphors of
teaching (Cortazzi & Jin, 1999; Kramsch, 2003). The present study explores
the learners’ perceptions of language teachers which may widen our perspec-
tive of what being a teacher means. Secondly, the study conducts qualita-
tive analysis of the portraits. Thirdly, the present inquiry was conducted in
a Latin American educational context where English is learnt as a foreign
language unlike other studies done in western contexts. Last but perhaps
more importantly, this study differs from others in that the main aim was
not to investigate students’ portraits of their teachers; these emerged as part
of the evolving research methodology. Initially the study focused on stu-
dents’ perceptions of school practices in an attempt to understand what was
happening to the students in their everyday schoollife, which later led me to
focus on how students regard and interpret their teachers. Thus, this paper
answers the following question:

What images do Mexican university students generate to describe

their language teachers?

Overview of Studies of Students’ Perceptions

In the last decade, a group of scholars (notably Lantolf & Pavlenko, 2001;
Norton, 2000; Pavlenko & Lantolf, 2000; Pennycook, 2001) has noted the
importance of turning to theories that view the field not as the development
of accountable quantitative models based on empirical studies, but rather

on models that account for the language learner as a member of complex
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social networks encompassing multiple identities. This shift has resulted
in an increasing number of studies focusing on learners’ perceptions and
beliefs. In the field of English Language Teaching (ELT), researchers have
noted that the study of students’ beliefs and attitudes towards English, the
teachers role, and their own role in the classroom provide opportunities
to understand their actions in learning situations (Benson & Nunan, 2005,
Cotterall, 1995; Oxford, 1999; Wenden, 2002),

In the Mexican context, a handful of studies have been carried out
recently. Even though these studies have emulated research done in other
fatitudes, they are valuable because they help to create a contextualized un-
derstanding of educational issues that affect Mexican students. Both for the
sake of space and to honor the studies carried out in our context, this sec-
tion will only refer to these. If the reader wishes further understanding on
Jeamer beliefs, the studies here cited offer excellent reviews of international
studies. Beware that this is not an exhaustive review, but I have considered
the few available published papers on this issue.

Mora Pablo (2009) is researching university students’ perceptions
soward native and non-native English speaking teachers and how these
seere influenced by previous educational experience, using interviews as
e main method of data collection. Mora Pablos preliminary results show
at students' images of native speaker teachers coneur with the image of
&nngos; that s, typical white Anglo Americans. However, students do take
o account teachers” preparation and teaching skills and not only whether
ey are native speakers. Mora Pablo concludes that students arrive at the
Eaguage classroom with pre-conceived ideas about what an English teacher
= like and that these ideas seem to influence language learning.

- Inaprevious study (Narvaez Trejo, 2009b), I explored university stu-
ents’ beliefs about teachers and teaching using a voiced research approach.
S mvestigated how students perceive teaching practices at university level.

suggested that in order to create appropriate learning conditions
ts' opinions should be incorporated given that students’ expecta-
of teachers rarely concur with teaching practices in the language class-
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£oom. This scemed to indicate that teaching methodologies adopted at the
research site clash with students’ expectations. I concluded that teaching
practices should be aligned with the contextual features and students’ be-
liefs.

Ramirez Posadas (2009) studied university students’ beliefs about
learning French. Her results indicate that students believe there are foreign
Janguages which are easier to learn and that French is not difficult. Like-
ise students believe that children are better than adults at learning foreign
Janguages and that women are more able to learn languages than men. It
vas also found that a great number of university students believe that it is
better to lear the language in a French speaking country.

Reyes Cruz etal. (2009) investigated types of learning beliefs strate-
gies students use to learn, beliefs about whata goodteacheris and students’
intentions among university students at an English BA. Usinga quantitative
approach and using a previously used framework, the researchers found
out that students show no inclination towards a particular set of beliefs.
Another finding was that students believe teachers should not only be dy-
namic, nice, realist and patient but also strict, expert and critical; however,
the researchers highlight that students’ actions are inconsistent with their
beliefs while their motivations are primordially instrumental.

Rojas and Reyes (2009) researched university students’ beliefs and
the results showed that students believe they do have the ability to learn
2 foreign language, that learning a language takes time and that they need
+o work hard to make progress. Al these beliefs are recognized by the re-
searchers as functional since they indicate students are realist about learn-
ing another language. Yet, findings also indicated that students hold beliefs
wehich may work against their learning; for instance, they believe that learn-
ing s easierfor children and that some people are particularly able to learn
foreign languages.

Tapia Carlin and Gutierrez Gutierrez (2009) identified certain learn-
ing beliefs that aligned with a constructivist approach to teaching while
other belicfs go contrary to that approach which seems to indicate that
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